


 

Letter to Educators: 

 

The purpose of Black History Month is to celebrate the many contributions made by African Americans in U.S. 

History and a time in which we recognize the significant role African Americans played in the establishment 

and development of the United States.  

Historian Carter G. Woodson, and several other African American men had a vision to raise awareness of 

African American’s contributions to society. This vision eventually became reality and Woodson became the 

cofounder of the Association for the Study of Negro Life and History (ASNLH). In 1925, the organization 

declared the second week of February, Negro History Week. The event was first celebrated during a week in 

February 1926. The week‐long event officially became Black History Month in 1976 when U.S. President 

Gerald Ford extended the recognition to “honor the too‐often neglected accomplishments of Black Americans 

in every area of endeavor throughout our history.”  

Please find time over the next month to teach the lesson specific to your grade level. We understand the 

importance of elevating student voices in our district and in our community. That being stated, these lessons 

can be taught all year long.  

A resounding thank you to our esteemed Board of Education, Superintendent Cash, parents, community 

members, teachers, and building administrators for their support, commitment and creativity in ensuring that 

joy and historical accuracy are centered in the lives of ALL of our students. Very special thank you to the Office 

of CLRI for the development of these lessons. 

 

Dr. Fatima Morrell 
Associate Superintendent of Culturally & Linguistically Responsive Initiatives 
 

 

Office of CLRI 

Dalphne Bell, Director 

Nicole Buccilli, CLRI Data Coach 

Niya Sosa, Coordinator for Curriculum Infusion & Diversity 

Yajaira Toro, CLRI Coordinator 

Sarah Maymi, CLRI Clerk 



OFFICE OF CULTURALLY AND LINGUISTICALLY 

RESPONSIVE INITIATIVES  
Grades PK-1: African American Emancipation Lesson 
Curriculum Infusion: 

PreK: Theme 8, Moving On   
Kindergarten: Journeys – Unit 6, Topic: Trying Your Best 
1st Grade: Journeys – Unit 2, Topic: Traditional Stories 

BPS INSTRUCTIONAL PRIORITIES 
As you execute these lessons please remember: 

Use of District Approved Materials with Fidelity ∙ All Students Read ∙ All Students Write ∙ All Students Explain Their Thinking ∙ 
All Students Engage in Grade-Level Content ∙ Differentiation 

LESSON TITLE: Henry’s Freedom Box 
A stirring, dramatic story of a slave who mails himself to freedom written by a Jane Addams Peace Award-
winning author and a Coretta Scott King Award-winning artist. Henry's Freedom Box (a Caldecott Honor) is the 
true story of a slave who mailed himself to freedom. In this lesson, students will be able to fill out an acrostic 
poem for Henry’s name to discuss key learnings about this historical figure. Students will also be able to describe 
similarities and differences between themselves and Henry.          

LESSON OBJECTIVES 
 

Students will be able to: 

• listen to an informational text and identify key takeaways. 

• create an acrostic poem for the main character of the story and historical person, Henry.  

• verbally share their poems with their classmates. 

• explain how they are the same and/or different from Henry. 

ESSENTIAL QUESTIONS 
 

• How would you describe Henry? 

• If you were Henry, what would you do (or what actions would you take) to get to freedom? 

• How are you the same and/or different from Henry? 

NYS STANDARDS 
 

ELA 

• PKW4: Create a response to a text, author, or personal experience (e.g., dramatization, artwork, or 
poem). 

• PKSL1: Participate in collaborative conversations with diverse peers and adults in small and large groups 
and during play. 

 

• KW4: Create a response to a text, author, or personal experience (e.g., dramatization, artwork, or poem). 

• KSL1: Participate in collaborative conversations with diverse peers and adults in small and large groups 
and during play. 

 

• 1W4: Create a response to a text, author, theme or personal experience (e.g., poem, dramatization, 
artwork, or other). 

• 1SL1: Participate in collaborative conversations with diverse peers and adults (e.g., in small and large 
groups and during play). 



 
Social Studies 

• K.1 Children, families, and communities exhibit cultural similarities and differences.  

• 1.1 Language, beliefs, customs, and traditions help shape the identity and culture of a family and a 
community.  

BLACK LIVES MATTER GUIDING PRINCIPLES (5 min.) 
Discuss one or two of these principles and have students talk about how they connect to them. 

A recommended principle for discussion is in bold. 

● Collective Value means that all Black lives, regardless of actual or perceived sexual identity, gender 
identity, gender expression, economic status, ability, disability, religious beliefs or disbeliefs, immigration 
status, or location, matter. 

● Empathy is one’s ability to connect with others by building relationships built on mutual trust and 
understanding. 

● Diversity is the celebration and acknowledgement of differences and commonalities across cultures. 
● Loving Engagement is the commitment to practice justice, liberation, and peace. 
● Restorative Justice is the commitment to build a beloved and loving community that is sustainable and 

growing. 
● Black Men: We are committed to building a Black men affirming space. We reject the oversexualization, 

criminalization and mass incarceration of our Black boys and men. Furthermore, we are committed to 

dismantling the school to prison pipeline, adultification of Black and brown boys, and the senseless killing 

of unarmed Black and brown men. 

Link to Student Friendly Guiding Principles 

VOCABULARY  
Introduce vocabulary using Appendix A. 

● freedom: the power to do what you want to do 

● master: someone who has control or power over others 

● slave market: a place where people were sold 

TEXT 

 

Book Title: Henry’s Freedom Box: A True Story from the Underground Railroad 
By: Ellen Levine 
 
Read aloud available at: https://youtu.be/L6rf9bxDK1o 
 
Summary: 
A stirring, dramatic story of a slave who mails himself to freedom by a Jane Addams 
Peace Award-winning author and a Coretta Scott King Award-winning artist. Henry's 
Freedom Box (a Caldecott Honor) is the true story of a slave who mailed himself 
to freedom. 
 
Appendix A: Vocabulary Graphic Organizer 
Appendix B: K-W-L Chart 
Appendix C: Henry Acrostic Poem 

 

 

 

https://drive.google.com/file/d/1VzDclRxOTGHJnODeLxkqcZahcLeCQ9jV/view?usp=sharing
https://drive.google.com/file/d/19ltAW35141FPqhRiVrkgIieJXWnSnlwS/view
https://youtu.be/L6rf9bxDK1o


LAUNCH (15 min.) 

 
 
Whole Group Circle Time: 

1. Review vocabulary words and have students complete the Vocabulary Graphic Organizer – Appendix A.  

2. Show students the cover of the book, Henry’s Freedom Box, and ask students the following questions. 

Chart students’ responses as necessary: 

• What do you think this book is about? 

• Can anyone read the title of the book? If not, the teacher will read the title. 

• By looking at the cover of the book, do you think the story is about a boy today or from a long 

time ago? Why? 

• What is the name of the boy you see on the cover of the book? (Henry) 

• How old do you think he is? 

3. Discuss with students that Henry was a slave. He did not know his age or birthday because slaves at that 

time were not allowed this information.  

4. Next students will have a turn to say their name and how old they are during circle time and share with 

the class. 

 

PROCEDURAL STEPS (30 min.) 

  
5. Based upon the discussions from the launch, students fill in the K-W-L chart (Appendix B): 

• K: What do you think you know about Henry and his life?  

• W: What would you like to know about Henry? 

• As an option for differentiation, the K-W-L chart can be done as a whole class, in small groups, or 
independently. If you choose to use small groups or independent work time, it is recommended 
that you still conduct a whole class share out to synthesize students’ responses. 

6. Tell students they will listen to a read aloud of the story, Henry’s Freedom Box, so they can learn more 

about Henry’s life from when he was a child to when he became an adult.  

7. Read the story, Henry’s Freedom Box. (PDF of the text or video read aloud.) 

8. After the read aloud students will complete the “L” portion of the K-W-L chart, key learnings about 

Henry. 

• You may choose to provide students with independent think time to complete the “L” column, 

but ensure you engage in a whole group dialogue to chart students’ responses. 

• Students’ responses will assist them with completing the acrostic poem writing activity (Appendix 

C). 

 

In small groups: 
9. Explain what an acrostic poem is and show students some examples. 

10. Share with students that they will be completing an acrostic poem about Henry (Appendix C).  

11. Model the completion of 1-2 letters/lines of the poem with students. 

12. Students complete the remaining letters independently or with assistance (as needed).  

 

 

https://drive.google.com/file/d/19ltAW35141FPqhRiVrkgIieJXWnSnlwS/view
https://youtu.be/L6rf9bxDK1o


CLOSURE (10 min.) 

13. Students share their poems with the class. 
14. Close the lesson with the following questions: 

• If you were Henry, what would you do (or what actions would you take) to get to freedom? 

• How are you the same and/or different from Henry? 
 

DIFFERENTIATION 

● Review and revisit the vocabulary multiple times; encourage students to actively say the vocabulary 
words aloud. 

● Use visual aids to explain lesson vocabulary. 

● Use the vocabulary words in context and actively involve the students in reciting the words. 

● Think-pair-share and thumbs up/thumbs down may be used to support students with oral discussions. 
● Writing Differentiation: 

o Pre-writers: Dictate responses to a teacher/adult. 
o Emergent writers: Attempt to write key words from their dictate response; write one word for 

each letter of the acrostic poem. 
o Early writers and writers: Write a short phrase or sentence for each letter of the acrostic poem. 

 

SPECIALLY DESIGNED INSTRUCTION 
How will you incorporate Specially Designed Instruction strategies? 

(Intentionally left blank—for Special Education teachers to add the appropriate SDI for the lesson.) 

TECHNOLOGY AND VIRTUAL INSTRUCTION 
 

Book Title: Henry’s Freedom Box: A True Story from the Underground Railroad 
By: Ellen Levine 
Text available at: https://drive.google.com/file/d/19ltAW35141FPqhRiVrkgIieJXWnSnlwS/view 
Read aloud available at: https://youtu.be/L6rf9bxDK1o 

https://drive.google.com/file/d/19ltAW35141FPqhRiVrkgIieJXWnSnlwS/view
https://youtu.be/L6rf9bxDK1o


TEACHER REFLECTION 

 
Teacher Thoughts Prior to the Lesson 

Teacher Reflection Following the Lesson 

 

  



Appendix A – Vocabulary Graphic Organizer 
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Appendix B – K-W-L Chart 

 

Name___________________________ 

 

K   -   W   -   L 
I read, Henry’s Freedom Box. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  



Appendix C – Acrostic Poem Template 

Name___________________________  

Acrostic Poem  

 
Acrostic poems are written by using the first letter of a word to write a word, short phrase, 

or sentence to create a poem about the topic. These types of poems do not have to rhyme. 

 

Each line of this poem should be about something you learned from the book, 

Henry’s Freedom Box. For example: “H”: Henry was a slave. 

 

H______________________________________________________________  

E_______________________________________________________________ 

N______________________________________________________________ 

R______________________________________________________________ 

Y______________________________________________________________ 



 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 



 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 



 

 

 

 

 

 

 



 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 



 

 

 

 

 

 

 



 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 



OFFICE OF CULTURALLY AND LINGUISTICALLY 

RESPONSIVE INITIATIVES  
Grades 2-4: African American Emancipation Lesson  

Curriculum Infusion: 
ELA 2 - Journeys Unit 4 - Lesson 16-17 
ELA 3 - Journeys Unit 4 - Lesson 19 
ELA 4 - Journeys Unit 1 - Lesson 2 

BPS INSTRUCTIONAL PRIORITIES 

As you execute these lessons please remember: 

Use of District Approved Materials with Fidelity ∙ All Students Read ∙ All Students Write ∙ All Students Explain Their 
Thinking ∙ All Students Engage in Grade-Level Content ∙ Differentiation 

LESSON TITLE: Emancipation of Grandpa Sandy Wills 

In this lesson students will understand the sacrifice and struggles of our ancestors in the fight for freedom. 
Students will critically consider what they most believe in that they would be willing to fight for.  
                                               

LESSON OBJECTIVES 

 

Students will be able to: 

● explore the lives and achievements of former slaves who fought for their freedom and the freedom 
of other slaves. 

● understand some of the major achievements of abolitionist Frederick Douglass. 
● write about the importance of fighting for social justice. 

 

ESSENTIAL QUESTIONS 

 

● What does it mean to be free? 

● How did some enslaved Africans emancipate themselves? 

● Who was Frederick Douglass and why is he important? 

● Why should you fight for something you believe in?  

 

NYS STANDARDS 
 

 

ELA 

W.2.6 – with guidance and support from adults use a variety of digital tools to produce and publish writing 

including in collaboration with peers. 

SL.3.1a – come to discussion prepared having read or studied required material; explicitly draw on that 

preparation and other information known about the topic to explore ideas under discussion. 

RI.4.1 – refer to details and examples in the text when explaining what the text says explicitly and when. 

drawing inferences from the text. 

 



Social Studies 

2.2a - people living in urban, suburban and rural communities embrace traditions and celebrate holidays 

that reflect both diverse cultures and common community identity. Students will examine the ethnic 

and/or cultural groups represented in their classroom. 

3.4a – people in world communities use legends, folktales, oral histories, biographies, and historical 
narratives to transmit cultural histories from one generation to the next. Students will examine legends, 
folktales, oral histories, biographies, and historical narratives to learn about the important individuals and 
events of each selected world community. Students will examine symbols of each selected world 
community. 
 

BLACK LIVES MATTER GUIDING PRINCIPLES (1 min) 

Discuss the lesson related, bolded principles and have students talk about how they connect to them.  

● Collective Value means that all Black lives, regardless of actual or perceived sexual 
identity, gender identity, gender expression, economic status, ability, disability, religious 
beliefs or disbeliefs, immigration status, or location, matter.  

● Empathy is one’s ability to connect with others by building relationships built on 
mutual trust and understanding.  

● Diversity is the celebration and acknowledgement of differences and commonalities across 
cultures.  

● Loving Engagement is the commitment to practice justice, liberation, and peace.  
● Restorative Justice is the commitment to build a beloved and loving community that is 

sustainable and growing.  
● Black Men we are committed to building a Black man affirming space. We reject the over 

sexualization, criminalization and mass incarceration of our Black boys and men. Furthermore, we 
are committed to dismantling the school to prison pipeline, adultification of Black and brown boys, 
and the senseless killing of unarmed Black and brown men.  

*Link to Student Friendly Guiding Principles  

VOCABULARY  
 

 

 
● abolish: to officially stop something, such as a law 
● ancestor: a person who was in someone's family in past times  
● emancipation: to free from restraint, control, or the power of another; to free from bondage 
● musket: a type of long gun that was used by soldiers before the invention of the rifle 
● plantation: a large area of land especially in a hot part of the world where crops (such as cotton) 

are grown 
● sharecropper: a farmer; especially in the southern U.S., who raises crops for the owner of a piece of 

land and is paid a portion of the money from the sale of the crops 
 
 
 
 
 
 

 

https://drive.google.com/file/d/1VzDclRxOTGHJnODeLxkqcZahcLeCQ9jV/view


TEXT (2 min) 

Preview the text with students. Show them the title and ask, “What might this text be about?” 
 

Book: The Emancipation of Grandpa Sandy Wills    
By: Cheryl Wills 
 (See Attachment C in the Appendix for the story.) 

Book is accessible on MyOn 

Summary: In a one-of-a-kind brilliantly illustrated children's 

book that's based on a true story, veteran television journalist 

Cheryl Wills tells a powerful tale about her enslaved ancestor 

who fought for his freedom as a soldier during the Civil War. 

Overflowing with lessons of perseverance and the power of one's imagination, the book also meets 

common core standards, includes depth of knowledge questions and a handy glossary. Young readers will 

be captivated by the emotional narrative which is spun from Cheryl's real-life career as a television anchor 

who researches what turns out to be her biggest scoop ever: tracking down her great-great-great 

grandfather Sandy Wills. 

 

Book: Frederick Douglass 

By: Barbara Kramer  

(See Attachment D in the Appendix for the story.) 

Summary: Chronicles the life and accomplishments of one of America's most 

celebrated abolitionists, writers, and orators in this inspirational biography of 

Frederick Douglass. Kids will learn about his life, achievements, and the 

challenges he faced along the way. 

 
 

LAUNCH (2 min.) 
 

1. Social-Emotional Learning Opening Activity (Attachment A) 

Before beginning the lesson - complete ‘Fist to 5’ check-in.  Visual reference is provided at the end 

of this lesson to display.   This social-emotional opening activity can be completed virtually or in-

person.  Have students get his/her fist ready and hold up a number of fingers as it pertains to them 

after the count of 3.  Pay careful attention as to what number of fingers students choose to display - 

follow up as necessary utilizing members of SST if further assistance is needed. 

● 1-Not doing great. May need some support or kindness today. 
● 2-Struggling a bit. Could use some extra smiles. 
● 3-Doing OK 
● 4-Doing pretty good right now. 
● 5-Doing great! 

 

https://drive.google.com/file/d/1rV2cCpqS57qhp3Zb5PNnZ--7H70SFVot/view?usp=sharing
https://www.myon.com/reader/index.html?a=m3_lsl_emgranwills
https://drive.google.com/file/d/1NzPzqZC2QXsMg3-wP4Lv-kuYktUm7WOZ/view?usp=sharing


2. Discuss the following essential questions:  

• What does it mean to be free? 

• Who was Frederick Douglass and why is he important? 

• Why is it important to fight for something in which you believe?  

*Inform students that many Americans fought for enslaved African Americans to be free because slavery 

was wrong. Let students know that many African Americans fought to free themselves from slavery. 

 

PROCEDURAL STEPS (30 min) 
 

3. Introduce vocabulary words: 

● Introduce vocabulary words and use pictures (Attachment B)   
● Discuss the vocabulary words and use the provided sentences for discussion. Have students 

record the sentences in a vocabulary notebook: 
1) My great grandmother is my ancestor. 

2) In the past, enslaved Africans worked on plantations. 

3) In the Civil War, some soldiers used a musket. 

4) After the Civil War Grandpa Sandy Wills worked as a sharecropper for a landowner. 

5) When President Lincoln signed the Emancipation Proclamation enslaved Africans were 

freed. 

6) Many Black and White people fought to abolish slavery. 

 

4. Remind students of the following essential questions and explain that students should be reading 

and listening to the story as the teacher conducts the read aloud to answer the essential questions:  

• What does it mean to be free? 

• How did some enslaved Africans emancipate themselves? 

• Why is it important to fight for something that you believe in?  

 

5. Read The Emancipation of Grandpa Sandy Wills aloud to students displaying the pages on the 

computer screen or whiteboard. (The story is found in the appendices as Attachment C and on 

myON).  

 

6. After reading the story, ask students to answer the essential questions and additional questions as 

needed to ensure students have understood the story. Ask students to answer the above essential 

questions verbally and in writing in notebooks. 

 

 

7. Inform students that they will now read a story about an African American who also freed himself 

and others from slavery, named Frederick Douglass. (See Attachment D in the appendices for the 

story, it is also available on myOn) 

 

8. Read the story Frederick Douglass by Barbara Kramer (Attachment D) Independent readers should 

be given 15 minutes to read the story on their own (virtually, this can be done in a breakout room 

on Microsoft Teams).  



 

9. After reading the text aloud about Frederick Douglass, bring students back together whole group to 

answer the following comprehension questions:  

• Why did Frederick move to England for a time period? 

• How did Frederick Douglass emancipate himself? 

• How did Frederick Douglass help others to be free? 

• Who taught Frederick Douglass how to read?  

• Were all enslaved Africans permitted to go to school or learn to read? Why or why not? 

• The story says Frederick Douglass fought for others to be free and equal, how did he fight for 

justice? 

CLOSURE (10 min) 

10. Discuss the essential questions whole group: 

• What does it mean to be free? 

• How did some enslaved Africans emancipate themselves? 

• Why is it important to fight for something that you believe in?  

• What are two major accomplishments of Frederick Douglass? 
 

11. Students can begin the following essay writing activity and complete as homework: Write a 4-

paragraph essay where you discuss the lives of Grandpa Sandy Wills and Frederick Douglass. (See 

Attachment E in the appendices for composition paper with writing prompts.) 

• In paragraph 1, write about the life of Grandpa Sandy Wills and how he fought for freedom and 

won.  

• In paragraph 2, write about the life of Frederick Douglass and how he fought for freedom and 

won.  

• In paragraph 3, discuss how you have fought for something that was wrong and made it right.  

• In paragraph 4, write a conclusion explaining why it is important to stand up and fight for 

justice.  

 

  

DIFFERENTIATION 

To ensure all students can access the content in this lesson please use the following differentiations as needed to 
meet student needs. 

● Excerpts from the story can be pulled out to focus on specific areas. 

● Using audio when available. 

● Present information visually and verbally.  

● Use pictures to accompany vocabulary. 

● Highlight vocabulary within the text. 

● Chunk sections of the story and pose questions to guide understanding. 

 
 
 
 

 



SPECIALLY DESIGNED INSTRUCTION 

How will you incorporate Specially Designed Instruction strategies? 

(Intentionally left blank, for Special Education teachers to add the appropriate SDI for the lesson) 

 

 

 

 

TECHNOLOGY AND VIRTUAL INSTRUCTION 

How will you use the district-approved technology platforms and resources to deliver this lesson? 

● A presentation program (PPT, Sway, Prezi, etc.) can be used to deliver the lesson by transferring 
specific questions, embedding text and inserting graphics, to increase student engagement. 
 

Schoology:  

● Create a discussion and post questions to foster student conversation and engagement about the 
lesson. A discussion post can be used as a ticket in the door/exit ticket, to stimulate conversation 
around the essential questions, respond to an article, etc. Additionally, ask students to comment on 
a classmate’s response after posting their own. 

● Assign the assessment/closure activity for students to submit virtually or in person for grading 
purposes. 
 

Zoom/Microsoft Teams:  
● Use the chat section in the same manner you would use Schoology’s discussion feature above. 

 

TEACHER REFLECTION 
 

Teacher Thoughts Prior to the Lesson 
 

Teacher Reflection Following the Lesson 

 

 

 



Appendices: 

Attachment A: 

Social-Emotional Learning Opening Activity  

Before beginning the lesson - complete ‘Fist to 5’ check-in.  Visual reference is provided at the end of this lesson to 
display.  This social-emotional opening activity can be completed virtually or in-person.  Have students get his/her 
fist ready and hold up a number of fingers as it pertains to them after the count of 3.  Pay careful attention as to 
what number of fingers students choose to display - follow up as necessary utilizing members of SST if further 
assistance is needed. 

● 1-Not doing great. May need some support or kindness today. 
● 2-Struggling a bit. Could use some extra smiles. 
● 3-Doing OK 
● 4-Doing pretty good right now. 
● 5-Doing great! 

 

 

 

                                              Fist to Five 
 

Not doing great. May need some support or kindness today. 

Struggling a bit. Could use some extra smiles. 

Doing OK 

Doing pretty good right now. 

Doing Great! 

 

 

 

 

 



Attachment B 

Vocabulary Pictures 

 

 

 

 

ancestors 

                                                                                       plantation 

 

 

 

 

 

 

                                                                                           

   

 

                      Self-defense 

 

                                                                                                                                                           musket 

 

 

 

 

 

emancipation 

 

 

 

 

 



Attachment C 

 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 
 

 

 

 

 

 
 

 

 

 

 

 

 

 

 

 

 



 

 

 
 

 

 

 

 

 
 

 

 

 

 

 

 

 

 

 



 

 

 
 

 

 

 

 

 
 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 
 

 

 

 

 

 

 

 
 

 

 

 

 



 

 

 

 

 

 
 

 

 

 

 

 

 
 

 

 

 

 

 



 

 

 

 

 

 
 

 

 

 

 

 
 

 

 

 

 

 

 



 

 

 

 

 

 
 

 

 

 

 
 

 

 

 

 

 

 



 

 

 

 

 

 
 

 

 

 

 

 
 

 

 

 

 

 

 



 

 

 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Attachment D 

 

 

 

 



 



 

 



 

 



 

 



 

 



 

 

 



 

 

 

 

 

 



 

 

 

 

 

 

 

 



Attachment E (please modify the length of the writing assignment with grade 2 writing fewer words)  

Write a 2-paragraph essay where you discuss the lives of Grandpa Sandy Wills and Frederick Douglass. 

1)  In paragraph 1, write about the life of how Grandpa Sandy Wills and how he fought for freedom and won.  

2) In paragraph 2, write about the life of Frederick Douglass and how he fought for freedom and won.  

3) In paragraph 3, discuss how you have fought for something that was wrong and made it right.  

4) In paragraph 4, write a conclusion explaining why it is important to stand up and fight for justice.  

Be sure to include: 
● A topic sentence explaining the main idea of your essay 
● Text-based information  
● Your ideas clearly explained for the reader 
● A closing sentence 
● Make sure to include 100-150 words 
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OFFICE OF CULTURALLY AND LINGUISTICALLY 

RESPONSIVE INITIATIVES  
Grades 5-6: African American Emancipation Lesson 
Curriculum Infusion: 
Grade 5: Journeys Unit 3 - Lesson 14/James Forten 
Grade 6: Module 2a – Rules to Live By 

BPS INSTRUCTIONAL PRIORITIES 
As you execute these lessons please remember: 

Use of District Approved Materials with Fidelity ∙ All Students Read ∙ All Students Write ∙ All Students Explain Their Thinking ∙ 
All Students Engage in Grade-Level Content ∙ Differentiation 

LESSON TITLE: Let the Children March 
 
In this lesson, students will read to understand that political movements involve children as well as adults. 
Students will understand that children of all ages have the power to influence and change the world and the 
concept of sustainability. They will identify the social boundaries of their own school and community and consider 
the broader goals of the Civil Rights Movement through reading an informational text and writing to convey their 
ideas.                            

LESSON OBJECTIVES 
 

Students will be able to:  

● understand that children of all ages have the power to influence and change the world. 

● reflect on the social boundaries that exist in their school and community. 

● write a paragraph on the importance of standing up to racism and inequality. 

ESSENTIAL QUESTIONS 
 

 

● How can youth promote change in local and national policies? 

● What effects have non-violent protests had on improving the lives of African Americans? 

NYS STANDARDS 

 
English Language Arts 

RI.5.1. Quote accurately from a text when explaining what the text says explicitly and when drawing inferences 

from the text. 

RI.5.3. Compare and contrast two or more characters, settings, or events in a story or drama, drawing on specific 

details in the text (e.g., how characters interact). 

W.5.2/6.2. Write informative/explanatory texts to examine a topic and convey ideas and information clearly. 

RI.6.1. Cite textual evidence to support analysis of what the text says explicitly as well as inferences drawn from 

the text. 

W.6.2. Write informative/explanatory texts to examine a topic and convey ideas, concepts, and information 

through the selection, organization, and analysis of relevant content. 

 

http://www.corestandards.org/ELA-Literacy/RL/5/3/
http://www.corestandards.org/ELA-Literacy/RL/5/3/
http://www.corestandards.org/ELA-Literacy/RL/5/3/


Social Studies 

5.6c. Across time and place, different groups of people in the Western Hemisphere have struggled and fought for 

equality and civil rights or sovereignty.   

 

BLACK LIVES MATTER GUIDING PRINCIPLES (5 min) 
 Discuss one or two of these principles and have students talk about how they connect to them.  

Recommended principles for discussion are in bold. 

● Collective Value means that all Black lives, regardless of actual or perceived sexual identity, gender 
identity, gender expression, economic status, ability, disability, religious beliefs or disbeliefs, immigration 
status, or location, matter. 

● Empathy is one’s ability to connect with others by building relationships built on mutual trust and 
understanding. 

● Diversity is the celebration and acknowledgement of differences and commonalities across cultures. 
● Loving Engagement is the commitment to practice justice, liberation, and peace. 
● Restorative Justice is the commitment to build a beloved and loving community that is sustainable and 

growing. 
● Black Men: We are committed to building a Black men affirming space. We reject theover sexualization, 

criminalization and mass incarceration of our Black boys and men. Furthermore, we are committed to 
dismantling the school to prison pipeline, adultification of Black and brown boys, and the senseless killing of 
unarmed Black and brown men. 

 
             *Link to Student Friendly Guiding Principles 
 

VOCABULARY (5 min) 

 
● activist: an especially active, vigorous advocate of a cause, especially a political cause 
● discrimination: prejudice or unjust behavior to others based on differences in age, race, gender, and so on 
● protest: a statement or action expressing disapproval of or objection to something 
● segregation: the action or state of setting someone or something apart from other people or things or 

being set apart 
● desegregation: the ending of a policy of racial segregation  
● oppression: the act of treating people in a cruel and unjust way 
● racism: prejudice, discrimination, or antagonism directed against someone of a different race based on the 

belief that one's own race is superior 
 

TEXT (15 min) 

Text:  Children of Birmingham March  
(5th Grade PDF)  
(6th Grade PDF) 
By: Cricket Media, adapted by Newsela staff, 10.26.18 
 
Summary: The NewsELA article is about children from Birmingham who 
left school to march to end segregation. As a result, they made an impact 
within their community. 
 
*If time permits at the end of the lesson, have students listen to the read-aloud, Let the Children March (6:09 mins) 
 
 

https://drive.google.com/file/d/1VzDclRxOTGHJnODeLxkqcZahcLeCQ9jV/view?usp=sharing
https://drive.google.com/file/d/1HmLH8mG9bTvhaFnkdvzi1gMfiBFOJKaj/view?usp=sharing
https://drive.google.com/file/d/1bOZjaEyIABSNADLtVSz7B6fgKAEeNNBx/view?usp=sharing
https://www.youtube.com/watch?v=bnptqGnM4xQ


LAUNCH (5 min) 

 
*Teacher will engage students into lesson by building on prior knowledge of the Civil Rights Movement using video, 
and oral language. 
 

1. Show the slideshow Students as Activists, a photo gallery of young people who have participated in non-
violent desegregation protests in Birmingham, Greensboro and Little Rock.  (Suggestion: Create a slideshow 
with additional images of other relevant historical landmarks, buildings, monuments.)  
 

2. Ask students what they notice and wonder about the images, then explain the significance of each protest. 

3. Ask students if they are familiar with any of them and know the history behind them.  

4. Explain that today’s lesson will focus on the impact that African American youth had in ending racism in 

their community. 

PROCEDURAL STEPS (35 min) 

 

5. Ask students if they know what the word segregation means and to share examples of its times in history.  
 

6. Watch lesson opener: Kids Talk about Segregation (3:44 mins) 

●  Explain that acts of racism did not begin with the deaths of Trayvon Martin, George Floyd or the 

“Black Lives Matter” movement, but that racism stems from a long history of racist ideals that date 

as far back as the beginning of our nation. Racist ideals continue to exist in current systems and 

policies. 

 

7. Ask students if they know what a policy is. If necessary, explain and ask them to provide examples. Have 

them reflect on the following questions:  

• Do you think children can make an impact on/change policies and laws?  

• How can youth promote change in local and national political and social policies? 
 

8. Review lesson vocabulary. (Suggestion: Use visual images to help students with their understanding of the 

words as they relate to the lesson).  

 

9. Show the video, Little Rock Nine (3:41 mins) and ask the following: 

● What goal did the “The Little Rock Nine” want to achieve?  

● How did their actions change history?  

● What do you think it must have felt like to be one of the “Little Rock Nine” at that time in history? 

 

10. Show the video, The Mighty Times: Children’s March (5:04 mins) and ask the following: 

● Why do you think it was important for children and young adults to disobey their parents and skip 

school to attend this protest?  

11. Have students read the NewsELA article, Children of Birmingham March. (*Attached at the end of the 

lesson. If time allows, students can complete comprehension questions at the conclusion of the lesson). 

 

12. Show the video, Kids Join Black Lives Matter Protest. (3:00 mins, but you may choose to stop video at 2:03) 

 

https://docs.google.com/presentation/d/1Bc9a-CSd6d-wYuq9tdkFBflma6qikr2OCv3SZmsue2g/edit?usp=sharing
https://youtu.be/Sff2N8rez_8
https://www.youtube.com/watch?v=oodolEmUg2g
https://youtu.be/5c113fq3vhQ
https://youtu.be/E5Yn6M6U_8g


13. Ask the questions below and then lead students into the closure activity: 

• Have you participated in any of the protests? Do you know anyone who has?  

• Do you live in one of the cities where these protests are occurring?  

• How do these protests, and the movement to protest police violence, connect to your life and 
community?  

 
14. Explain to students that they will write a short paragraph (5-7 sentences) describing why it is important for 

children to speak up when they see or experience acts of racism at school or within their community. 
(*Suggestion: Have students complete this in Nearpod or another virtual platform.) 

CLOSURE (5 min) 
 

 
15. Revisit the essential questions to wrap up the lesson: 

• What effects have non-violent protests had on improving the lives of African Americans?  

• How can youth promote change in local and national policies? 

 

DIFFERENTIATION 

 
● Excerpts from the article can be pulled out to focus on specific areas. 
● Using audio when available. 
● Use pictures to accompany vocabulary. 
● Highlight vocabulary within the text. 
● Create a study guide/outline to accompany videos. 
● Chunk sections of text and pose questions to guide understanding. 

 
SPECIALLY DESIGNED INSTRUCTION 

How will you incorporate Specially Designed Instruction strategies? 

 
(Intentionally left blank, for Special Education teachers to add the appropriate SDI for the lesson) 

 
 
 
 

TECHNOLOGY AND VIRTUAL INSTRUCTION 
 

 
1. Video: Kids Talk About Segregation (3:44 mins) 

2. Video: Little Rock Nine (3:41 mins) 

3. Video: The Might Times: Children’s March (5:04 min) 

4. Video: Kids Join Black Lives Matter Protest (3:00 mins) 

https://youtu.be/Sff2N8rez_8
https://www.youtube.com/watch?v=oodolEmUg2g
https://youtu.be/5c113fq3vhQ
https://youtu.be/E5Yn6M6U_8g


5. Asynchronous or Synchronous Instruction 
● A presentation program (PPT, Sway, Prezi, etc.) can be used to deliver the lesson by transferring 

specific questions, embedding video and inserting graphics, to increase student engagement. 
● Schoology:  

○ Create a discussion and post questions to foster student conversation and engagement 
about the lesson. A discussion post can be used as a ticket in the door/exit ticket, to 
stimulate conversation around the essential questions, respond to an article/video, etc. 
Additionally, ask students to comment on a classmate’s response after posting their own. 

○ Assign the assessment/closure activity for students to submit virtually or in person for 
grading purposes. 

● Microsoft Teams/Zoom: Use the chat section how you would use Schoology’s discussion feature 
above. 

TEACHER REFLECTION 

 
Teacher Thoughts Prior to the Lesson 

Teacher Reflection Following the Lesson 

 

 

 

 

 

 

 

 

 



This article is available at 5 reading levels at https://newsela.com.

The children of Birmingham marched to end
segregation

Image 1. Police officers lead a group of black school children into jail following their arrest for protesting racial discrimination near the city
hall of Birmingham, Alabama, on May 4, 1963. Photo: Bill Hudson/AP

Audrey Hendricks was only 6, but she already knew not to go to the playground that had the clean

sandbox and sturdy monkey bars. She could go only to the one with broken swings and dirt. 

Twelve-year-old James Stewart couldn't play baseball on the nice field. If he stood by the fence to

watch white boys play there, a policeman might order him to "move along."

That's how things were for black children in Birmingham, Alabama, and all over the South before

the 1960s. Birmingham's laws said that black and white children could not play together. The city

cleaned up the parks only in the places where white kids played.

Audrey, James and their friends never mixed with white children at school, church, restaurants or

the library. They had to use dressing rooms, bathrooms and drinking fountains that were just for

black people. When they rode the bus, they had to sit in the back. Just about every place in

Birmingham was segregated, or racially separated.

By Cricket Media, adapted by Newsela staff on 10.26.18
Word Count 702
Level 830L



This article is available at 5 reading levels at https://newsela.com.

Judge Says Parks Are For Everyone

For years, black people tried to change the laws. In 1962, a judge ordered the city to open the parks

to everyone. Instead of obeying the judge, Birmingham closed all of the city's parks.

A Baptist minister named Fred Shuttlesworth also tried to end segregation in the city. Starting in

1956, he held church meetings every Monday during which he preached against segregation. Black

and white children should go to school together, he said. Black people should be able to sit

anywhere on the bus.

Because of Shuttlesworth's views, a white man named "Dynamite" Bob Chambliss bombed

Shuttlesworth's home. The family was not hurt, but many other black homes and churches were

being bombed in that period.

What If The Jails Filled Up?

In 1963, Shuttlesworth asked civil rights leader Martin Luther King, Jr. for help. King told

Shuttlesworth and other black ministers to begin holding meetings at their churches every

night. Soon, thousands of people were attending large meetings in the city's churches. People

prayed, sang and tried to figure out how to end segregation in Birmingham. 

King also said, "Fill the jails!" He believed that when laws are unfair, people had the right to break

them. If 1,000 people broke segregation laws and got arrested, the jails would not have room for

them all. The police would no longer be able to make people obey the laws.

King also believed in the power of peaceful protest. Everyone had to promise not to fight back if

policemen beat them.

Many People Feared Protesting

Through the month of April 1963, King, Shuttlesworth

and others tried to persuade people to protest

Birmingham's segregation. They urged people to

march and carry signs in the streets. King himself

marched and went to jail to show he was not afraid. 

Despite all their work, only about 150 people

volunteered to protest. Many feared the police or

worried about losing their jobs. Plans to end

segregation were failing.

Then, another minister, James Bevel, came up with a

new plan. Fill the jails with children, he said. Children did not have jobs to lose.

Children Bravely March

Audrey and James decided to protest. On May 2, 1963, they and about 800 other children

marched out of 16th Street Baptist Church. Just as predicted, they were arrested. Audrey spent a

whole week in jail.

Police Chief "Bull" Connor feared the jails would fill. When more children marched the next day,

he told his men to attack them with fire hoses and police dogs. Children were knocked down by



This article is available at 5 reading levels at https://newsela.com.

jets of water and bitten by dogs. Around the world, people heard about what was happening in

Birmingham.

During the first week of May, almost 4,000 children marched. Day after day, they were arrested

and soon children filled Birmingham's jails.

By July, the city government had given up. It decided to end the city's segregation laws. Now

Audrey, James and other black kids could play in the reopened parks. They could sit anywhere on

the bus and eat in any restaurant. Soon, young people in other cities were protesting segregation,

too.



This article is available at 5 reading levels at https://newsela.com.

Why the children of Birmingham marched

Image 1. Police officers lead a group of black schoolchildren into jail following their arrest for protesting racial discrimination near the city hall
of Birmingham, Alabama, on May 4, 1963. Photo: Bill Hudson/AP

Six-year-old Audrey Hendricks knew not to go to the playground with the clean sandbox and

sturdy monkey bars. She could go only to the one with broken swings and bare dirt. James

Stewart, who was 12, couldn't play baseball on the field with a freshly marked diamond. If he stood

by the fence to watch white boys play there, a policeman might order him to "move along."

That's how things were for "Negro" (or black) children in Birmingham, Alabama, and throughout

the South before the 1960s. Birmingham's laws stated, "Negroes and whites [were] not to play

together," and the city cleaned up the parks only where white kids played.

Audrey, James and their friends never talked to or even saw white children at school, church,

restaurants or the library. They had to sit in the back of the bus to get downtown, and they had to

use dressing rooms, bathrooms, and drinking fountains designated for blacks. Just about every

place in Birmingham was segregated, or racially separated, except for the sidewalks.

For years, black people tried to change the laws. Audrey's parents sued the city, saying that Audrey

had the right to play in any park. In 1962, a judge ordered the city to open the parks to everyone --

By Cynthia Levinson, Cricket Media on 10.26.18
Word Count 856
Level MAX



This article is available at 5 reading levels at https://newsela.com.

instead, Birmingham closed all of them.

A Baptist minister named Fred Shuttlesworth also tried to end segregation in the city. Starting in

1956, he held church meetings every Monday. Audrey heard him preach that the police force

should hire black people as well as white. Children should go to school together, regardless of race,

he said. Black people should be able to sit anywhere on the bus.

Because of Shuttlesworth's views, a white man named "Dynamite" Bob Chambliss bombed his

home. Fortunately, Reverend Shuttlesworth and his family were unhurt. But so many black

families' houses and churches were bombed that people nicknamed the city "Bombingham."

Finally, in 1963, Shuttlesworth asked Martin Luther King, Jr. for help. King was a minister in

Atlanta in those days and had been a leader in the civil rights movement since the 1950s. First,

King said, Shuttlesworth and other black ministers should hold meetings at their churches every

night.

Soon, thousands of people attended these "mass meetings" to pray, sing and figure out how to

integrate Birmingham. Children like Audrey and James loved these gatherings. They saw friends,

heard King's inspiring sermons, and sang moving civil rights songs with the choir, which included

Audrey's big family.

"Churches were filled to the brim!" James said.

King also said, "Fill the jails!" He believed that when laws are unfair and unconstitutional, people

have the right to disobey them. If 1,000 people broke the laws and got arrested, they would fill the

jails to the brim.

Then, Commissioner "Bull" Connor — head of the Birmingham police — would have a big

problem. If more and more people disobeyed the law, he wouldn't have room for all of them in jail.

And he wouldn't be able to enforce the laws.

King also talked about nonviolence. He believed in the power of peaceful protest. Everyone had to

promise not to fight back if policemen beat them.

Through the month of April 1963, King, Shuttlesworth, and others tried to persuade people to

protest Birmingham's segregation. They urged protesters to sit-in at lunch counters where blacks

were not served. They wanted people to picket segregated stores by carrying signs. They wanted

them to march to City Hall, demanding integration. King himself marched and went to jail to show

them he wasn't afraid, but only about 150 people volunteered to protest. Many feared the police or

worried about losing their jobs. Plans to end segregation were failing.

Then, another minister, James Bevel, came up with a new plan: Fill the jails with children, he said.

Unlike their parents, children wouldn't lose their jobs by protesting.

Audrey and James decided to protest. On May 2, 1963, they and about 800 other children

marched out of 16th Street Baptist Church -- and just as predicted, they were arrested. Audrey

would spend a whole week in jail.

"Bull" Connor feared that the jails would fill. When more children marched the next day, he told

his men to attack them with forceful fire hoses and snarling police dogs. Teenager Arnetta Streeter

said, "The water was piercing." James saw a boy who was badly bitten by a police dog. Around the



This article is available at 5 reading levels at https://newsela.com.

world, people heard the stories and saw the

photographs of what was happening in Birmingham.

During the first week of May, almost 4,000 children

marched. Day after day, they were arrested. Children

filled Birmingham's jails.

Because "Bull" Connor could not enforce the

segregation laws, the city repealed them that July.

Audrey, James, and other black children could play in

the reopened parks, sit anywhere on the bus, and eat

in any restaurant.

Inspired by their bravery, young people in other cities protested segregation, too. Then, in August

1963, 250,000 adults and children held a March for Jobs and Freedom in Washington, DC. One of

the marchers was James Stewart.



OFFICE OF CULTURALLY AND LINGUISTICALLY 

RESPONSIVE INITIATIVES  
Grades 7-8: African American Emancipation Lesson  

Curriculum Infusion: 
Grade 7: Module 3 – Understanding Perspectives (Slavery: The People Could Fly) 
Grade 8: Module 2A – Working with Evidence (Taking a Stand); Module 3B – Understanding Perspectives (The 
Civil Rights Movement and the Little Rock Nine) 

BPS INSTRUCTIONAL PRIORITIES 

As you execute these lessons please remember: 

Use of District Approved Materials with Fidelity ∙ All Students Read ∙ All Students Write ∙ All Students Explain Their 
Thinking ∙ All Students Engage in Grade-Level Content ∙ Differentiation 

LESSON TITLE: Ida B Wells: The Truth – Exposed 
 
This lesson aligns in 7th grade where students learn about Frederick Douglass and how he uses language in 
a powerful way to tell his story for the purpose of abolishing slavery. In 8th grade, students learn about 
segregation, Jim Crow laws and The Civil Rights Movement, which directly aligns with Ida B Wells’ work to 
uncover the truth about lynchings in the South during the Jim Crow era and leading the fight for women’s 
right to vote. In this lesson, students will read and view a video about her life and the challenges she 
endured as a journalist, a woman, and as an African American. To culminate the lesson, students compose 
a personal narrative about a time when they went against the majority or spoke out against injustice. 

LESSON OBJECTIVES 

 

Students will be able to: 
 

• describe the life and work of Ida B. Wells, a teacher, journalist, and "civil rights" activist during the 

Jim Crow era. 

• explain how Ida B. Wells character/personality and experiences impacted her work as an activist. 

• compose a personal narrative about a time when they went against the majority or spoke out 
against injustice. 

ESSENTIAL QUESTIONS 

 

 

• How do the decisions and actions of people reveal their personalities? 

• How can literature serve as a vehicle for social change?  

NYS STANDARDS 
 

 

English Language Arts 

RL.7.1/8.1. Cite several pieces of textual evidence to support analysis of what the text says explicitly as well 

as inferences drawn from the text. 

W.7.3/8.3. Write narratives to develop real or imagined experiences or events using effective technique, 

relevant descriptive details, and well-structured event sequences. 

 



W.7.4/8.4. Produce clear and coherent writing in which the development, organization, and style are 

appropriate to task, purpose, and audience. 

 

BLACK LIVES MATTER GUIDING PRINCIPLES (3 min) 

Discuss the lesson related, bolded principles and have students talk about how they connect to them.  
Recommended principles for discussion in bold. 

● Collective Value means that all Black lives, regardless of actual or perceived sexual 
identity, gender identity, gender expression, economic status, ability, disability, religious 
beliefs or disbeliefs, immigration status, or location, matter.  

● Empathy is one’s ability to connect with others by building relationships built on 
mutual trust and understanding.  

● Diversity is the celebration and acknowledgement of differences and commonalities across 
cultures.  

● Loving Engagement is the commitment to practice justice, liberation, and peace.  
● Restorative Justice is the commitment to build a beloved and loving community that is 

sustainable and growing.  
● Black Men we are committed to building a Black man affirming space. We reject the over 

sexualization, criminalization and mass incarceration of our Black boys and men. Furthermore, 
we are committed to dismantling the school to prison pipeline, adultification of Black and brown 
boys, and the senseless killing of unarmed Black and brown men.  

*Link to Student Friendly Guiding Principles  

VOCABULARY 

Explicit vocabulary instruction is embedded in the launch.  
 

enfranchisement: the giving of a right or privilege, especially the right to vote. 

consensual: giving permission; approval; agreement 

due process: fair treatment through the normal judicial system, especially as a citizen's entitlement. 

lynch: to illegally kill someone by mob action 

Jim Crow: a series of laws passed in the South after the Civil War to enforce segregation 

pioneer: a person who is among the first to research and develop a new area of knowledge or activity. 

suffrage: the movement, consolidated in the 1860s, to demand a constitutional amendment granting 

women the vote 

delegations: a body (group) of representatives. 

radical:  a person holding a strong belief  

marginalized: to place in a position of power/influence 

legislator: a person who makes laws 

exiled: to banish (ban) a person from a group, country, etc.  

 

 

 

 

 

 

 

https://drive.google.com/file/d/1VzDclRxOTGHJnODeLxkqcZahcLeCQ9jV/view


TEXT AND RESOURES 

 

Text 1: Ida B. Wells: A Civil Rights Pioneer (Excerpt, Appendix A) 
Adapted from: Women and the American History 
 
Summary: Ida B. Wells was an African American journalist that started an anti-
lynching campaign to bring attention to and speak out against the lynching’s of 
African American men during the Jim Crow era. Ida B. Wells was also active in 
the fight for women’s rights to vote.  
 
Text 2: African American Women Leaders in the Suffrage Movement (Excerpt, 
Appendix B) 
 
Text 3: Whole Woman’s Health Women’s History Project (Excerpt, Appendix C) 
 
Summary: Ida B. Wells was a pioneer in the fight for women to vote in the late 1800’s. Due to racist ideals 
held by her white counterparts, Ida B. Wells formed a suffrage club for African American women.  
 
Appendix D: Vocabulary Wordle 
Appendix E: Photo of Ida B. Wells 
Appendix F: Tic-Tac-Toe Video Response 
Appendix G: Answers for Tic-Tac-Toe (for teacher reference) 
Appendix H: Written Response 
 

LAUNCH (10 min) 
 

1. Show the Vocabulary Wordle. Ask students: What words do you see? What words do you know? 

Ask students to define the words. Review the definitions for any unknown words and ask the 

students to predict what the lesson will be about based on the words in the Wordle. (Appendix C) 

 

2. Write the term Jim Crow on the board. 

 

3. Ask students: Who has heard of or is familiar with the term Jim Crow?  

 

4. Call on a few students to share their thoughts. Record their responses on the board under Jim Crow. 

 

5. Provide a brief explanation on the era of Jim Crow to give them a historical context and prepare 

them for the lesson. Jim Crow was a series of rigid anti-Black laws, that African Americans endured 

after the Civil War, from 1865 until 1968. They were intended to marginalize African Americans by 

denying them the right to vote, hold jobs, get an education or other opportunities. Those thought to 

defy Jim Crow laws often faced arrest, fines, jail sentences, violence and death. African Americans 

were relegated to the status of second-class citizens through these laws. 

 

 

 

https://suffragistmemorial.org/african-american-women-leaders-in-the-suffrage-movement/
http://wholewomanshealth.com/wp-content/uploads/2017/01/Ida_B_Wells.pdf


PROCEDURAL STEPS (25 min) 
 

 

6. Show students the image of Ida B. Wells and provide a brief introduction and breakdown of the 

lesson activities. (Appendix E)  

Ida B. Wells was a teacher and journalist in the late 1800s into the 1900s. She was born into slavery 

and her parents died when she was young. She cared for them while working as a teacher. She later 

went into journalism to expose the truth about injustices taking place during the Jim Crow era. 

Today, you will learn about her life as she fought for the civil rights of African Americans. 

 

7. Provide students with the Tic-Tac-Toe Video Response sheet. Briefly review the questions and 

instruct student to complete the sheet as they watch the video, with the goal of getting tic-tac-toe 

in a diagonal or straight line. (Appendix F) 

 

8. Show the video: How one journalist risked her life to hold murderers accountable - Christina Greer 

(4:49 mins) 

 

9. Ask a few students to share out some of the answers from their Tic-Tac-Toe Video Response sheet. 

(Time does not allow for all questions to be discussed.) (Appendix G - Teacher Reference) 

 

10. Ask students:  

• What can you tell about her character and personality based on what you learned about 

her? (This question should generate responses around bravery, strength, perseverance, 

willing to stand alone against injustice.)  

• What were the risks for her doing so? (death, violence, possibly being outcasted from her 

peers and other African Americans) 

 

11. Explain to students that they will read three short excerpts about Ida B. Wells and her activism 

towards exposing the truth about lynchings and women’s rights. Tell students: As you read, 

highlight/underline sections of the text that speak to her activism for civil rights. (Appendices A-C) 

• Ida B. Wells: A Civil Rights Pioneer 

• African American Women Leaders in the Suffrage Movement 

• Whole Woman’s Health Women’s History Project  

 

12. Ask students:  

• How important was it for Ida B. Wells to take a stand, even though she often acted alone? 

• What do you think that felt like?  

• In the first excerpt, what did Ida B. Wells mean when said her goal was “to arouse the 

conscience of America”? 

 
13. Before moving into lesson closure, ask students:  

• How does this lesson connect to the Black Lives Matter Guiding Principles of Black Men, 
Collective Value and Restorative Justice? 

• How can literature serve as a vehicle for social change? 
  

https://www.youtube.com/watch?v=fygjGXnaV9w&list=PLCvr31ik8oKByGa3cjdVUhnpUOBLsm1zi&index=7&t=0s


CLOSURE (10 min) 

14. Instruct students to: 

• write a personal narrative (5-7 sentence paragraph) about a time when they went against 
the majority or spoke out against injustice.  

• explain how you felt and the consequences of doing so.  (Appendix H) 
 

Homework: In a 5-7 sentence paragraph, respond to the question: How do the decisions and actions of 

people reveal their personalities? 

DIFFERENTIATION 

 

 
● Use pictures to accompany vocabulary 
● Highlight vocabulary within the text 
● Chunk sections of text and pose questions to guide understanding 

 

SPECIALLY DESIGNED INSTRUCTION 

How will you incorporate Specially Designed Instruction strategies? 

(Intentionally left blank, for Special Education teachers to add the appropriate SDI for the lesson) 

 

 

 

 

 

TECHNOLOGY AND VIRTUAL INSTRUCTION 

How will you use the district-approved technology platforms and resources to deliver this lesson? 

1. Video: How one journalist risked her life to hold murderers accountable - Christina Greer (4:49 
mins) 

2. Asynchronous or Synchronous Instruction 
● A presentation program (PPT, Sway, Prezi, etc.) can be used to deliver the lesson by 

transferring specific questions, embedding video and inserting graphics, to increase 
student engagement. 

● Schoology: 
○ Create a discussion and post questions to foster student conversation and 

engagement about the lesson. A discussion post can be used as a ticket in the 
door/exit ticket, to stimulate conversation around the essential questions, 
respond to an article/video, etc. Additionally, ask students to comment on a 
classmate’s response after posting their own. 

○ Assign the assessment/closure activity for students to submit virtually or in 
person for grading purposes. 

● Teams: Use the chat section how you would use Schoology’s discussion feature 
above. 

https://www.youtube.com/watch?v=fygjGXnaV9w&list=PLCvr31ik8oKByGa3cjdVUhnpUOBLsm1zi&index=7&t=0s


TEACHER REFLECTION 
 

Teacher Thoughts Prior to the Lesson 
 

 

 

 

Teacher Reflection Following the Lesson 
 
 
 
 
 
 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Appendix A: Adapted Text from Women and The American History 

 

Ida B. Wells: A Civil Rights Pioneer 
 

Crusader Against Lynching 
 
The major turning point in Ida’s life came in 1892. Her friend Thomas Moss, a Memphis letter carrier and 
grocer, was lynched by a mob after confrontations with rival white grocers. Shocked, Ida bought a pistol and 
wrote an editorial urging African Americans to move out of Memphis for their safety. Then she began to 
focus her work on the rise in lynching’s in America. 
 
By the 1890s, lynching was a terrorist campaign to solidify white control of the South. Victims were often 
black men accused of raping white women. Ida doubted these accusations, noting that often the charge was 
made after a man had been hanged or burned or shot or beaten. She thought it more likely that victims had 
been in a consensual relationship with a white woman or, like her friend Thomas Moss, were businessmen 
who threatened rival whites (those that felt in competition with African Americans) and had no connection 
to white women at all. 
 
Ida wrote a series of anti-lynching editorials. The last one suggested that white women could find black men 
romantically appealing, and she headed north for three weeks as it hit the newsstands. Editors of white 
newspapers in the South reprinted the editorial and called for white men to fight for their women. While 
she was in New York, Ida learned of threats against her and against her friends and family. The offices of her 
newspaper were burned. It was clear she could not return to Memphis. From then on, she lived in the 
North, mostly in Chicago, and changed her pen name to “Exiled.” 
 
Ida documented 728 lynching cases that had occurred between 1884 and 1892, using research by the 
Chicago Tribune. Within months of her friend’s murder, she wrote a collection of articles under the title 
Southern Horrors. She focused less on horrific details and more on the false accusations made against the 
victims. Her goal was “to arouse the conscience of America,” and she became America’s best-known 
crusader against lynching. 
 
 

Suffragist 
 
Ida was also a firm supporter of women securing the right to vote. She published “How Enfranchisement 
Stops Lynching” in Original Rights Magazine in 1910, showing that when black voters in Illinois elected a 
black state legislator in 1904, he worked to pass a law against mob violence. She co-founded the Alpha 
Suffrage Club in Chicago in 1913, which became the largest black women’s suffrage organization in Illinois. 
In addition to supporting women’s efforts to obtain the vote, the Alpha Suffrage Club taught women how to 
be politically active and promoted black candidates for office. 
 
Ida marched in the 1913 suffrage parade in Washington, DC, when many of the organizers resisted Black 
women’s participation in the parade. After Black women were told they would march in segregated 
sections, the NAACP organized letter and telegram protests. The parade organizers backed down and Black 
suffragists, including Ida, marched in their state and occupational delegations. 
 
 

 

https://wams.nyhistory.org/modernizing-america/fighting-for-social-reform/ida-b-wells/#teaching


Appendix B: African American Women Leaders in the Suffrage Movement (Excerpt) 

 

Ida B. Wells co-founded the National Association of Colored Women and the National Association for the 
Advancement of Colored People (NAACP) in 1896 and 1909 respectively. 
 
A supporter of woman suffrage, she founded the Alpha Suffrage Club for African American women, the first 
suffrage club for Black women in Illinois. She marched in the 1913 suffrage parade in Washington, D.C., but 
refused to march at the back of the parade as other Black women did. She continued to be an outspoken 
advocate of Black women’s political activism. The Alpha Suffrage Club, of which Wells-Barnett was 
president, published a newsletter to educate the Black community about issues and candidates on the 
ballot. The club was influential in electing Black politician, Oscar DePriest, to the United States House of 
Representatives. 

 

 

Appendix C: Whole Woman’s Health-Women’s History Project (Excerpt) 

 

 

 

 

 

https://suffragistmemorial.org/african-american-women-leaders-in-the-suffrage-movement/
http://wholewomanshealth.com/wp-content/uploads/2017/01/Ida_B_Wells.pdf


Appendix D: Vocabulary Wordle 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Appendix E: Image of Ida B. Wells 

 

 

 

 

 

 



Appendix F: Tic-Tac-Toe Video Response 

Directions: As you watch the TedEd video about Ida B. Wells, fill in the board, with the goal of getting tic-tac-

toe in a diagonal or straight line. 

What incident launched Ida into 
activism and journalism?  

 

 

 

Explain the purpose of her writing. 
What did she intend to do?  
 
 
 
 
 
 
 
 
 
 

How did some White people try to 
silence her?  

What prominent figure in the Civil 
Rights Movement does Ida remind 
you of when she is asked to move 
from the train car? 

 

 

 
 
 
 
 
 
 
 
 

Besides launching an anti-lynching 
campaign through her journalism, 
what other social issue did Ida 
show activism towards? 
 

What did it mean in the video 
when the narrative said that Ida B 
Wells “disenfranchised herself”? 
 

What risks did she take when 
writing her articles and forming an 
anti-lynching coalition? 

Why do you think Ida B Wells was 
“sidelined” from the NAACP, 
despite being a founder of the 
association? 
 
 
 
 
 
 
 
 
 
 
 
 

What role did she play in the fight 
for the civil rights of Black 
Americans and women, in 
particularly, women of color? 

 



Appendix G: Answers for Tic-Tac-Toe (Teacher Reference) 

Why do you think Ida B Wells was 
“sidelined” from the NAACP, 
despite being a founder of the 
association? (considered to be 
radical, impeding any progress or 
future progress from being made) 
 
 
 

What prominent figure in the Civil 
Rights Movement does Ida remind 
you of when she is asked to move 
from the train car? (Rosa Parks) 

What incident launched Ida into 
activism and journalism? (the 
death of three men, one of which 
was her friend) 

How did some White people try to 
silence her? (angered white 
people, destroyed her printing 
company, death threats) 

Explain the purpose of her writing. 
What were the intentions of her 
writing? (bring attention to the 
lynching’s of Blacks, provide 
evidence that they were not killed 
as punishment to crimes 
committed but rather Black 
success/competition) 
 
 

What did it mean in the video 
when the narrative said that Ida B 
Wells “disenfranchised herself”? 

Besides launching an anti-lynching 
campaign through her journalism, 
what other social issue did Ida 
show activism towards? (women 
voting rights) 
 
 
 
 

What role did she play in the fight 
for the civil rights of Black 
Americans and women, in 
particularly, women of color? ( 

What risks did she take when 
writing her articles and forming an 
anti-lynching coalition? 

 

 

 

 

 

 

 

 

 

 

 

 



Appendix H: Written Response 

 

 
Write a personal narrative (5-7 sentence paragraph) about a time when you went against the majority or 
spoke out against injustice. How did it feel? What were the consequences of doing so? 
 
_______________________________________________________________________________________________ 
 
_______________________________________________________________________________________________ 
 
_______________________________________________________________________________________________ 
 
_______________________________________________________________________________________________ 
 
_______________________________________________________________________________________________ 
 
_______________________________________________________________________________________________ 
 
_______________________________________________________________________________________________ 
 
_______________________________________________________________________________________________ 
 
_______________________________________________________________________________________________ 
 
_______________________________________________________________________________________________ 
 
_______________________________________________________________________________________________ 
 
_______________________________________________________________________________________________ 
 
_______________________________________________________________________________________________ 
 
_______________________________________________________________________________________________ 
 
_______________________________________________________________________________________________ 
 
_______________________________________________________________________________________________ 
 
_______________________________________________________________________________________________ 
 
_______________________________________________________________________________________________ 
 
 

 

 



OFFICE OF CULTURALLY AND LINGUISTICALLY 

RESPONSIVE INITIATIVES  
Grades 9-10: African American Emancipation Lesson  

Curriculum Infusion: 
 Grade 9: Module 2- Unit 1- “[T]he cup of endurance runs over” 

Grade 10: Social Studies Unit 10.6 Unresolved Global Conflict 

BPS INSTRUCTIONAL PRIORITIES 

As you execute these lessons please remember: 

Use of District Approved Materials with Fidelity ∙ All Students Read ∙ All Students Write ∙ All Students Explain Their 
Thinking ∙ All Students Engage in Grade-Level Content ∙ Differentiation 

LESSON TITLE: A Revolution of Values 
 
In this lesson, students learn about Rev. Dr. Martin Luther King Jr.'s concern about the Vietnam War. King 
links the escalating U.S. commitment to that war with its abandonment of the commitment to social justice 
at home. In this lesson, students learn about King’s call for a “shift from a ‘thing-oriented’ society to a 
‘person-oriented’ society” requiring a great urgency he spoke about decades ago. Students will read two 
texts, Beyond Vietnam - A Time to Break Silence and A Revolution of Values. Using the texts, students will 
write a speech that Rev. Dr. Martin Luther King Jr. might deliver today if he were alive.  
 

LESSON OBJECTIVES 

 

 
Students will be able to: 

• relate Martin Luther King’s Speech, “Beyond Vietnam” to current events. 

• analyze multiple texts and relate, through writing and discussion, those texts to what is currently 
happening in our society. 
 

ESSENTIAL QUESTIONS 
 

 

• What would Dr. King have to say about the “war on terrorism” or the wars in Iraq or Afghanistan?  

• Do you think Dr. King would support U.S. global policies today? What evidence from his 1967 
speech supports your conclusion? What policies would he urge? 

 

NYS STANDARDS 
 

 

 
English Language Arts: 
RI.9-10.1: Cite strong and thorough textual evidence to support analysis of what the text says explicitly as 
well as inferences are drawn from the text. 
W.9- 10.9. a, b: Draw evidence from literary or informational texts to support analysis, reflection, and 
research. Apply close reads of literary nonfiction and evaluate specific claims in a text, and assess whether 
the reasoning is valid and the evidence is relevant and sufficient. 
 

 

https://www.zinnedproject.org/materials/martin-luther-king-jr-narrative-critiques/


Social Studies:  
10.6: Unresolved global conflict (1945–1991: THE COLD WAR): The second half of the 20th century was 
shaped by the Cold War, a legacy of World War II. 
10.6b: The Cold War was a period of confrontations and attempts at peaceful coexistence. 
 

BLACK LIVES MATTER GUIDING PRINCIPLES (3 min) 

Discuss one or two of these principles and have students talk about how they connect to them. Recommended 
principles for discussion are in bold. 

● Collective Value means that all Black lives, regardless of actual or perceived sexual 
identity, gender identity, gender expression, economic status, ability, disability, religious 
beliefs or disbeliefs, immigration status, or location, matter.  

● Empathy is one’s ability to connect with others by building relationships built on 
mutual trust and understanding.  

● Diversity is the celebration and acknowledgement of differences and commonalities across 
cultures.  

● Loving Engagement is the commitment to practice justice, liberation, and peace.  
● Restorative Justice is the commitment to build a beloved and loving community that is 

sustainable and growing.  
● Black Men we are committed to building a Black man affirming space. We reject the over 

sexualization, criminalization and mass incarceration of our Black boys and men. Furthermore, we 
are committed to dismantling the school to prison pipeline, adultification of Black and brown boys, 
and the senseless killing of unarmed Black and brown men.  
*Link to Student Friendly Guiding Principles  

VOCABULARY  
See Procedural Steps for vocabulary instruction.  

Use Appendix C: Frayer Model to support vocabulary instruction 

 

• Thing-oriented society: society is driven/based on machines and computers 

• Person-oriented society: a society based on the best interest of people 

• Justifiable reasons: An action, situation, emotion, or idea that is acceptable or correct because 
there is a good reason for it. 

• Vietnam War: also known as the Second Indochina War, and in Vietnam as the Resistance War 
Against America or simply the American War, was a conflict in Vietnam, Laos, and Cambodia from 1 
November 1955 to the fall of Saigon on 30 April 1975. 

• Patriotism: devotion to and vigorous support for one's country. 

• Communism: a political theory derived from Karl Marx, advocating class war and leading to a 
society in which all property is publicly owned, and each person works and is paid according to their 
abilities and needs. 

• Conundrum: a confusing and difficult problem or question 

• Incandescently: extremely bright or lucid; brilliant. 
 
 
 
 
 
 

 

https://drive.google.com/file/d/1VzDclRxOTGHJnODeLxkqcZahcLeCQ9jV/view


TEXT AND RESOURCES 

Texts are embedded in the lesson. See Procedural Steps for timing and directives. 
Title: A Revolution of Values (Appendix A) 

By: Dr. Martin Luther King Jr.  

Text Link: A Revolution of Values        

PDF Link: A Revolution of Values  

 

Summary:  Rev. Dr. Martin Luther King considered his foreign policy analysis 

to be a substantive part of his role as a civil rights leader. Domestic and 

international struggles for justice was just as important to the struggles on 

American soil. 

 

Title: Beyond Vietnam- A Time to Break Silence (Appendix B) 

By: Vincent Harding 

Text Link: Beyond Vietnam - A Time to Break Silence  

PDF Link: Beyond Vietnam - A Time to Break Silence   

 

Summary: The speech is considered a turning point in the public opinions of the Vietnam War. A variety of 

clergy gathered to voice their concern about the Vietnam War and its effects. Riverside Church marked 

King’s transition from a civil rights leader into a political revolutionary. He refused to remain quiet in the 

face of domestic and international crises. The speech represented the boldest political decision of his 

career.                                                                   

 

Appendix C: Frayer Model 

Appendix D: Martin Luther King, Jr.: Beyond Vietnam- A Time to Break Silence: Writing Activity  
 

 LAUNCH (10 min) 
 

1. Read the title of the text A Revolution of Values (Appendix A). Prompt students to think about what 
this text might be about. Give students time to discuss.  
 

2. Read the text aloud to students. This text will provide background knowledge for students to be 
able to move into the anchor text. While reading the text aloud, do not stop to provide clarification 
or other information, read the text from beginning to end to support student’s full exposure to the 
text.  
 

3. After reading the text, call attention to two terms referenced in the text, person-oriented society, 
and thing-orientated society. Ask students to discuss the meaning of these terms. Provide the 
definitions after discussion.  
 

4. Allow students to ask any question or provide any insight that they have gained after 
reading/listening to the text. 
 

 
 
 

http://www.vea-njea.org/files/2017/10/dr.-king-a-revolution-of-values.pdf
https://drive.google.com/file/d/1ytVWkYO6LWGBBcus5iNGvE0ACu34l6pm/view?usp=sharing
https://www.americanrhetoric.com/speeches/mlkatimetobreaksilence.htm
https://drive.google.com/file/d/1l3fnfGxSQMgXxnc1-sP6g8ALfoaA5fto/view?usp=sharing
https://www.education.com/download/worksheet/172606/frayer-model.pdf


PROCEDURAL STEPS (30 min) 
 

 

5. Introduce the text, Martin Luther King, Jr.: A Time to Break Silence (Appendix B). Tell students 

that they will read the actual speech referenced in the first text read aloud to them.  Before 

reading the text, the vocabulary words should be taught, highlighted in the text, and discussed.  

 

6. Break students into small groups to read the text. The text is long and may take an extended 

period. As they read, instruct students to highlight words and phrases that stand out to them, 

things that resonate, words or phrases that they don’t know or want to know more about and 

lastly ideas or constructs that can connect to the current political climate both internationally 

and nationally. If necessary, provide brief instruction on annotating texts.  

 

7. After students have had time to read the text, have a whole group discussion with the students. 

Encourage students to lead the discussion. The questions below can be used as a guide to 

support discussion: 

• What words and phrases stand out, and why? What do you think the author meant by 

these words and phrases? 

• What emotional reactions do you have after reading this passage, and why? 

• What new information did you learn about Rev. Dr. Martin Luther King that you did not 

already know about him? 

 

8. After the group discussion introduce the writing assignment. Share the writing prompt with 

students: 

Writing Prompt: Based on what you have read in Martin Luther King, Jr.: Beyond Vietnam- A 

Time to Break Silence and A Revolution of Values, write a speech that Rev. Dr. Martin Luther King 

Jr. might deliver today if he were alive. What advice do you think Dr. King would share regarding 

Black Lives Matter? Give several examples and quotes as evidence to support your claim. 

 

9. Allow students time to work on the writing assignment. Use Appendix D to finish this 

assignment.  If students do not have time to complete the writing assignment in class, they can 

complete it during asynchronous instructional time or for homework.  

 

CLOSURE (2 min) 

 
10. Give students two minutes to write one thing they would want to ask or tell Dr. Martin Luther 

King Jr. if he were still alive. If students are receiving instruction in person, they can write down 
their thought or question on a post it and post it on the board/door before leaving the 
classroom. If students are receiving virtual instruction, they can put their thought or question in 
the chat.  

 
 
 
 

https://www.americanrhetoric.com/speeches/mlkatimetobreaksilence.htm


DIFFERENTIATION 

To ensure all students can access the content in this lesson please use the following differentiations as needed to 
meet student needs. 

 
• Excerpts from the article can be pulled out to focus on specific areas 
• Removal of one text 
• Small group teacher led read aloud 
• Use audio when available 
• Use pictures to accompany vocabulary 
• Highlight vocabulary within the text 
• Pre-teach vocabulary  
• Provide explicit instruction on annotating texts before the lesson  
• Chunk sections of text and pose questions to guide understanding 

 

 

 

 

SPECIALLY DESIGNED INSTRUCTION 

How will you incorporate Specially Designed Instruction strategies? 

 

 

 

 

 

 

TECHNOLOGY AND VIRTUAL INSTRUCTION 

How will you use the district-approved technology platforms and resources to deliver this lesson? 

This lesson should be taught during synchronous instruction using Microsoft Teams. The teacher can 

use the chat and screen sharing feature to deliver this lesson. Writing assignments can be posted or 

submitted using Schoology. Allow students asynchronous instructional time to finish up reading and 

writing activities.  

 
Lesson Links: 

Text Link: A Revolution of Values        

PDF Link: A Revolution of Values  

 

Text Link: Beyond Vietnam - A Time to Break Silence 

PDF Link: Beyond Vietnam - A Time to Break Silence   

 
 
 
 

http://www.vea-njea.org/files/2017/10/dr.-king-a-revolution-of-values.pdf
https://drive.google.com/file/d/1ytVWkYO6LWGBBcus5iNGvE0ACu34l6pm/view?usp=sharing
https://www.americanrhetoric.com/speeches/mlkatimetobreaksilence.htm
https://drive.google.com/file/d/1l3fnfGxSQMgXxnc1-sP6g8ALfoaA5fto/view?usp=sharing


TEACHER REFLECTION 
 

Teacher Thoughts Prior to the Lesson 
 

 

 

 

Teacher Reflection Following the Lesson 
 
 
 
 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Appendix A: A Revolution of Values 

 





  

Appendix B: Beyond Vietnam- A Time to Break Silence  

  







  













  







  
 

 

 

 

 

 

 

 

 

 

 



Appendix C: Frayer Model 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

https://www.education.com/download/worksheet/172606/frayer-model.pdf


 

Appendix D: Martin Luther King, Jr.: Beyond Vietnam- A Time to Break Silence: Writing Activity  

Based on what you have read in Martin Luther King, Jr.: Beyond Vietnam- A Time to Break Silence and A 
Revolution of Values, write a speech that Rev. Dr. Martin Luther King Jr. might deliver today if he were alive. 
What advice do you think Dr. King would share regarding Black Lives Matter? Give several examples and 
quotes as evidence to support your claim. 
________________________________________________________________________________________ 
 
________________________________________________________________________________________ 
 
________________________________________________________________________________________ 
 
________________________________________________________________________________________ 

 
________________________________________________________________________________________ 
 
________________________________________________________________________________________ 
 

________________________________________________________________________________________ 
 
________________________________________________________________________________________ 
 
________________________________________________________________________________________ 
 
________________________________________________________________________________________ 

 
________________________________________________________________________________________ 
 
________________________________________________________________________________________ 
 

________________________________________________________________________________________ 
 
________________________________________________________________________________________ 
 
________________________________________________________________________________________ 
 
________________________________________________________________________________________ 

 
________________________________________________________________________________________ 
 
________________________________________________________________________________________ 
 

________________________________________________________________________________________ 
 
________________________________________________________________________________________ 
 
________________________________________________________________________________________ 

 



 

 

OFFICE OF CULTURALLY AND LINGUISTICALLY 

RESPONSIVE INITIATIVES  
Grades 11-12: African American Emancipation Lesson 
Curriculum Infusion: 

Grade 11 Module 2 Unit 2  

Grade 12 Module 1 Unit 2 

BPS INSTRUCTIONAL PRIORITIES 

As you execute these lessons please remember: 
Use of District Approved Materials with Fidelity ∙ All Students Read ∙ All Students Write ∙ All Students Explain Their Thinking ∙ 

All Students Engage in Grade-Level Content ∙ Differentiation 

LESSON TITLE: Unbought and Unbossed: Shirley Chisolm 

In this lesson, students will learn how Shirley Chisolm was the first Black woman to run for President. They will 
learn the struggles she faced and the ways that she overcame hardships. Students will also be able to relate Shirley 
Chisholm’s actions to current political ideas.  Students will outline the elements of Chisholm’s Presidential 
Candidacy Speech then discuss strengths and barriers that Chisholm faced.  This lesson relates to both Grade 11: 
Module 2-Unit 2 and Grade 12: Module 1-Unit 2 because it discusses Civil Rights actions and using evidence and 
research to support student ideas.  This lesson has extension activities and can be extended as a two-day lesson, if 
desired. 

LESSON OBJECTIVES 

 
Students will be able to: 

● evaluate the meaning of citizenship, representation, and the importance of voting. 
● analyze and evaluate media influence through Chisholm’s speech. 
● make connections to the world (past and present), and to other texts. 

 

ESSENTIAL QUESTIONS  

 

● What are some barriers that existed for Chisholm to run for President? 
● What was the historical significance of Shirley Chisholm’s candidacy for President?  
● Why is voting important? 
● Chisholm says, "I want to be remembered as a woman who fought for change in the twentieth century." 

Did she achieve her goal? 
 
 
 
 
 
 



 

 

NYS STANDARDS 

English/Language Arts 

RL. 1 Cite strong and thorough textual evidence to support analysis of what the text says explicitly as well as 

inference drawn from the text, including determining where the text leaves matters uncertain.  

W.11-12.4 Produce clear and coherent writing in which the development, organization, and style are appropriate 

to task, purpose, and audience.  

 

Social Studies 

11.10 SOCIAL AND ECONOMIC CHANGE/DOMESTIC ISSUES (1945 – present): Racial, gender, and socioeconomic 

inequalities were addressed by individuals, groups, and organizations. Varying political philosophies prompted 

debates over the role of the federal government in regulating the economy and providing a social safety net. 

 

12.G2 CIVIL RIGHTS and CIVIL LIBERTIES: The United States Constitution aims to protect individual freedoms and 

rights that have been extended to more groups of people over time. These rights and freedoms continue to be 

debated, extended to additional people, and defined through judicial interpretation. In engaging in issues of civic 

debate, citizens act with an appreciation of differences and are able to participate in constructive dialogue with 

those who hold different perspectives. 

 

BLACK LIVES MATTER GUIDING PRINCIPLES (5 min) 
Discuss one or two of these principles and have students talk about how they connect to them.  

Recommended principles for discussion in bold. 

Collective Value means that all Black lives, regardless of actual or perceived sexual identity, gender identity, 
gender expression, economic status, ability, disability, religious beliefs or disbeliefs, immigration status, or 
location, matter. 

Empathy is one’s ability to connect with others by building relationships built on mutual trust and understanding. 

Diversity is the celebration and acknowledgement of differences and commonalities across cultures. 

Loving Engagement is the commitment to practice justice, liberation, and peace. 

Restorative Justice is the commitment to build a beloved and loving community that is sustainable and growing. 

Black Men: We are committed to building a Black men affirming space. We reject the over sexualization, 
criminalization and mass incarceration of our Black boys and men. Furthermore, we are committed to dismantling 
the school to prison pipeline, adultification of Black and brown boys, and the senseless killing of unarmed Black 
and brown men. 

 
*Link to Student Friendly Version  
 

https://drive.google.com/file/d/1VzDclRxOTGHJnODeLxkqcZahcLeCQ9jV/view?usp=sharing


 

 

VOCABULARY (2 min) 

 

• Fatcats- a term referring to a wealthy political donor  

• Expediency (noun)- the quality of being convenient and practical despite possibly being immoral  

• Putting the air to ground- is a phrase that refers to involving a weapon launched from an aircraft.  

• Stipulate (verb): to demand or specify something, typically as part of an agreement 

• Disenfranchised-deprive (someone) of a right or privilege. 
 

TEXT AND RESOURCES 

 
Appendix 1: Shirley Chisholm’s Presidential Candidacy Speech 
 
Summary: Shirley Chisholm (1924-2005) was an American politician, educator, and 
author. She was the first Black woman elected to the United States Congress in 1968 and 
the first woman and Black person to run for the Democratic Party’s presidential 
nomination in 1972. As you read, take notes on why Chisholm thinks she would be a good 
choice for the Democratic nomination.  
Live speech here: Chisholm Speech for Candidacy 
 
Appendix 2: Research Recorder 
Appendix 3: Biography 
 
Video Link 1:   Chisholm '72 -- Unbought and Unbossed  
Video Link 2: Shirley Chisholm : The First Black Congresswoman 
 

LAUNCH (5min) 

1. Discuss: Ask students to brainstorm the following question: If you were president of the United   States, 
what would you do? What laws would you change? 
 

2. Before teachers take answers from students, give them the following information:  
The president is the leader of our democracy, and the process of electing the president an example of our 
democracy at work. This process was set up in the United States Constitution, which requires a candidate 
for the presidency to meet three qualifications: to be at least 35 years old, a natural born citizen of the 
United States, and a resident of the United States for 14 years. 
 

3. Select 2-5 students to answer the initial question: If you were president of the United States, what would 
you do? What laws would you change? Try to get specific details about policies/laws that students would 
like to see changed.  

 

https://www.tps.org/images/2019-2020_School_Year/Coronavirus_Blizzard_Bags_2019-2020/American_Government_Units_1_and_2_from_May_4.pdf
https://www.c-span.org/video/?325324-2/1972-shirley-chisholm-presidential-campaign-announcement
https://www.youtube.com/watch?v=Oz8d5PWe5c8
https://www.youtube.com/watch?v=Oz8d5PWe5c8
https://www.youtube.com/watch?v=Ia2ngZgo17U


 

 

4. Ask students if they have ever heard of Shirley Chisolm. Explain that she was the first Black 
Congresswoman in the United States. She was also the first Black woman to run for President.  As the first 
African-American woman to run for President, Chisholm also represented an important opportunity for 
historically disenfranchised segments of the American population to have a "voice" in the nation's political 
scene. Her candidacy received support from various factions of the Civil Rights movement and from the 
growing women's rights movement. The videos reveal the political maneuvering infamous in American 
politics, as Chisholm gains and loses supporters while forging the "Chisholm trail" to the 1972 Democratic 
political convention in Miami, Florida. 

 
PROCEDURAL STEPS (30 min) 

5. Watch and Discuss: Watch the Video Link 1:  Chisholm '72 -- Unbought and Unbossed preview.  Ask 
Students to discuss the following questions: 

• What were some great accomplishments of Chisholm? 

• What major struggles did she face? 

• Why do you think she wanted to run for President?  
 

6. Read and Respond: The teacher should break students into groups.  Student groups will read the speech in 
Appendix 1: Shirley Chisholm’s Presidential Candidacy Speech.  There are comprehension questions which 
include multiple choice questions (4) and a short answer question associated with this reading.  Have 
students work together to complete reading and questions.  Teachers should review the questions with 
students when they have completed the assignments.  

• Alternate: if teachers need to scaffold, they can break the reading into chunks, then use the “jigsaw 
reading” method where each “topic” is a section of reading (see link for more information on this 
reading method). 

• Extension Activity: If time allows, students can view the live speech here: Chisholm Speech for 
Candidacy 

 
7. Discuss: Ask students the following discussion questions: 

• What are some barriers that existed for Chisholm to run for President? 

• What was the historical significance of Shirley Chisholm’s candidacy for President?  

• Why is voting important? 
 

8. Watch and Research: Tell students that they will be writing a personal biography of Shirley Chisholm.  First, 
show students the interview in Video Link 2: Shirley Chisholm : The First Black Congresswoman. Teachers 
should begin this video at 6:15. If time allows, teachers can choose to watch the entire interview.  Inform 
students that they will be able to use information from the video as part of their research. 
 

9. Ask students: 

• This video was made in 1998. Were Chisholm’s predictions accurate?  

• What are your predictions for the future? 
 

10. Prior to beginning research, review the following questions to determine a reliable source when doing 
research with students.   

• Is the author's name listed? 

https://www.youtube.com/watch?v=Oz8d5PWe5c8
https://www.youtube.com/watch?v=Oz8d5PWe5c8
https://www.tps.org/images/2019-2020_School_Year/Coronavirus_Blizzard_Bags_2019-2020/American_Government_Units_1_and_2_from_May_4.pdf
https://713075.app.netsuite.com/core/media/media.nl?id=37151&c=713075&h=af6623bb152644627d6a&_xt=.pdf
https://713075.app.netsuite.com/core/media/media.nl?id=37151&c=713075&h=af6623bb152644627d6a&_xt=.pdf
https://www.c-span.org/video/?325324-2/1972-shirley-chisholm-presidential-campaign-announcement
https://www.c-span.org/video/?325324-2/1972-shirley-chisholm-presidential-campaign-announcement
https://www.youtube.com/watch?v=Ia2ngZgo17U


 

 

• What are the author's credentials? Do these identify the author as an authority in the field? 

• Is the author's institutional affiliation listed and linked to the home page of that institution? 
● Does the author list an address (e-mail or snail mail) or phone number for contact? 
● Is there a link to the author's biographical information? 
● Is the information reliable and free from errors? 
● Is a bibliography included to verify the information? 
● Are there links to other reliable sources? 
● Is the site factual, or does the author try to change the user's mind? 
● Are graphics or imagery used to sway the opinion of the user? 

11. Have students work in their groups using Appendix 2 to complete research on her life. Tell students to be 
sure to include information about her childhood in Barbados, her connection to Buffalo, and her early 
career as an educator.  

CLOSURE (10 min) 

12. Write: Have students write a personal biography of Shirley Chisholm, who died in January 2005. Tell 
students to be sure to include information about her childhood in Barbados and her early career as an 
educator. Students should refer to other biographical resources. Chisholm says, "I want to be remembered 
as a woman who fought for change in the twentieth century." Did she achieve her goal? (Appendix 3) 

 

*This assignment can be given as homework.   

DIFFERENTIATION 
How will you incorporate Specially Designed Instruction strategies? 

What will the integrated ENL teacher be doing to support instruction? 
 
Support will be provided to all students through use of materials designed with ENL or other co-teachers.  Some 
examples include the following: 

• Scaffolding:  The two column notes graphic organizer will be provided to students who may not be able to 
set that up on the spot. 

● Students who need more scaffolding will be provided a graphic organizer with the essential questions listed 

on the right.  They can also be provided with highlighted copies of the text which lead them to match the 

evidence to the essential questions. 

SPECIALLY DESIGNED INSTRUCTION 
How will you incorporate specially designed instruction strategies? 

(Intentionally left blank, for Special Education teachers to add the appropriate SDI for the lesson) 



 

 

TECHNOLOGY AND VIRTUAL INSTRUCTION 

 

This lesson would work either virtually or in person.  It is written for in person instruction, but everything could be 

added to Nearpod.  The only part that is problematic is the small group sharing, because Teams does not have an 

easy way to set up small groups in advance.   

 

TEACHER REFLECTION 

Teacher Thoughts Prior to the Lesson 

 

 

 

 

 

Teacher Reflection Following the Lesson 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

Appendix 1:  

 

 

 

 

 



 

 

 



 

 

 

 



 

 

 



 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

Appendix 2: Research Recorder 

Name:____________________________________________________________________________________   

Shirley Chisholm 

Topic: Information: Reference: (what was your source) 

 

Childhood  

 

  

Career as an 

educator 

 

  

Political career 

 

 

  

Motivations 

 

 

  

Barriers she 

faced 

 

  

Interesting 

facts  

 

  

Connection to 

Buffalo, NY 

 

  

 



 

 

Appendix 3: Biography 

Biography: Write a personal biography of Shirley Chisholm.  This biography should be 250-400 words.  

 

Be sure to include: 

● information about her childhood in Barbados 

● her early career as an educator 

● her political career 

● her motivations 

● the barriers she faced 

● her connection to Buffalo, NY 

● interesting facts about her 

● Chisholm says, "I want to be remembered as a woman who fought for change in the twentieth century." Did 
she achieve her goal? 
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